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COURSE DESCRIPTION/RATIONALE
This course provides opportunities for students to explore dramatic forms, conventions, and techniques. Students will explore a variety of dramatic sources from various cultures and representing a range of genres. Students will use the elements of drama in creating and communicating through dramatic works. Students will assume responsibility for decisions made in the creative and collaborative processes and will reflect on their experiences.
OUTLINE OF COURSE CONTENT
	Unit & Title
	Length (Hours)

	Unit 1: Trust and Awareness
	21

	Unit 2: Tableau
	18

	Unit 3: Mime
	18

	Unit 4: Voice
	21

	Unit 5: Improvisation
	21

	Final Evaluation: to write and perform a Monologue
	11

	Total Hours
	110





OVERALL CURRICULUM EXPECTATIONS
A. Creating and Presenting
A1. The Creative Process: use the creative process and a variety of sources and forms, both individually and collaboratively, to design and develop drama works;
A2. Elements and Conventions: use the elements and conventions of drama effectively in creating individual and ensemble drama works, including works based on a variety of sources;
A3. Presentation Techniques and Technologies: use a variety of presentation techniques and technological tools to enhance the impact of drama works and communicate for specific audiences and purposes.

B. Reflecting, Responding, and Analysing
B1. The Critical Analysis Process: use the critical analysis process to reflect on and evaluate their own and others’ dance works and activities;
B2. Drama and Society: demonstrate an understanding of how societies present and past use or have used drama, and of how creating and viewing dance can benefit individuals, groups, and communities;
B3. Connections Beyond the Classroom: identify knowledge and skills they have acquired through drama activities and ways in which they can apply this learning in personal, social, and career contexts.

C. Foundations
C1. Concepts and Terminology: demonstrate an understanding of the nature and functions of drama forms, elements, conventions, and techniques, including the correct terminology for the various components;
C2. Contexts and Influence: demonstrate an understanding of the origins and development of drama and theatre arts and their influence on past and present societies;
C3. Responsible Practices: demonstrate an understanding of safe, ethical, and responsible personal and interpersonal practices in drama activities.


TEACHING & LEARNING STRATEGIES
Using a variety of instructional strategies, the teacher will provide numerous opportunities for students to develop skills of inquiry, problem solving, and communication as they investigate and learn fundamental concepts. 
Along with some of the strategies noted in the assessment for, as and of learning charts below, strategies will include:
	Activity Based Strategies
	Arts Based Strategies
	Cooperative Strategies

	Game
Simulation
Survey
Case Study
	Role Playing
	Collaborative
Discussion 
Interview
Peer Practice
Peer Teaching
Round Table
Think/Pair/Share



	Direct Instruction Strategies
	Independent Learning Strategies
	Technology and Media Based Applications

	Demonstration
Activities
Lecture
Reciprocal teaching
Review
Seminar/Tutorial
Visual Stimuli
Visualization
Work Sheets
	Homework
Independent Study
Memorization
Note Making

	Internet Technologies
Media Presentation
Multimedia Applications
On-line Public Access 




STRATEGIES FOR ASSESSMENT & EVALUATION OF STUDENT PERFORMANCE
There are three forms of assessment that will be used throughout this course:
Assessment for Learning: Assessment for Learning will directly influence student learning by reinforcing the connections between assessment and instruction, and provide ongoing feedback to the student. Assessment for Learning occurs as part of the daily teaching process and helps teachers form a clear picture of the needs of the students because students are encouraged to be more active in their learning and associated assessment. Teachers gather this information to shape their classroom teaching.
Assessment for Learning is:
· Ongoing
· Is tied to learning outcomes
· Provides information that structures the teachers planning and instruction 
· Allows teachers to provide immediate and descriptive feedback that will guide student learning
The purpose of Assessment for Learning is to create self-regulated and lifelong learners.
Assessment as Learning: Assessment as Learning is the use of a task or an activity to allow students the opportunity to use assessment to further their own learning. Self and peer assessments allow students to reflect on their own learning and identify areas of strength and need. These tasks offer students the chance to set their own personal goals and advocate for their own learning.
The purpose of Assessment as Learning is to enable students to monitor their own progress towards achieving their learning goals.
Assessment of Learning: Assessment of Learning will occur at or near the end of a period of learning; this summary is used to make judgments about the quality of student learning using established criteria, to assign a value to represent that quality and to communicate information about achievement to students and parents.
Evidence of student achievement for evaluation is collected over time from three different sources – observation, conversations, and student products. Using multiple sources of evidence will increase the reliability and validity of the evaluation of student learning.




	Assessment for Learning
	Assessment as Learning
	Assessment of Learning

	Student Product

· Journals
· Pre-tests
· Exit tickets
· Whiteboard Quizzes
· Graphic Organizers


Observation
· Class discussions
· PowerPoint presentations
· Performance tasks

Conversation
· Student teacher conferences
· Small Group Discussions
· Pair work
	Student Product
· Pre-tests
· Whiteboard Quizzes
· Peer feedback
· Exit tickets




Observation
· Class discussions
· PowerPoint presentations
· Performance tasks

Conversation
· Student teacher conferences
· Small Group Discussions
	Student Product
· Assignment
· Quests
· Tests
· Exam




Observation
· PowerPoint presentations
· Performance tasks

Conversation
· Student teacher conferences
· Question and Answer Sessions



EVALUATION 
Evaluation will be based on the provincial curriculum expectations and the achievement levels outlined in the curriculum document.  Student achievement of the learning expectations will be evaluated according to the following breakdown. 
	Categories of the Achievement Chart
	Description
	Wt.

	Knowledge & Understanding
	Subject-specific content acquired (knowledge), and the comprehension of its meaning and significance (understanding)
	25%

	Thinking
	The use of critical and creative thinking skills and/or processes.
	25%

	Communication
	The conveying of meaning and expression through various art form
	25%

	Application
	The use of knowledge and skills to make connections within and between various contexts.
	25%

	Total
	
	100%





FINAL MARK 
The percentage grade represents the quality of the student's overall achievement of the expectations for the course and reflects the corresponding level of achievement as described in the achievement chart for the arts. 
70% of the grade will be based upon evaluations conducted throughout the course. This portion of the grade will reflect the student's most consistent level of achievement throughout the course, although special consideration will be given to more recent evidence of achievement. 
30% of the grade will be based on a final evaluation. At least 20% of this evaluation will be a formal examination. The other 10% may be any one of a variety of assessment tools that suit the students learning style.
CONSIDERATIONS FOR PROGRAM PLANNING 
Instructional Approaches 
The arts curriculum is based on the premise that all students can be successful in arts learning. One of the keys to student success in mastering arts skills and knowledge is high-quality instruction. Since no single instructional approach can meet all of the needs of each learner, teachers will select classroom activities that are based on an assessment of students’ individual needs, proven learning theory, and best practices. 
Students learn best when they are engaged in a variety of ways of learning. Arts courses lend themselves to a wide range of approaches in that they require students to explore, to create their own works, and to interpret the works of others either individually or in a group. Teachers must provide a wide range of activities and assignments that encourage mastery of the basic fundamental concepts and development of inquiry and research skills. They also will provide ongoing feedback to students and frequent opportunities for students to rehearse, practise, and apply skills and strategies, and to make their own choices. To make the arts program interesting and relevant, teachers must also help students to relate the knowledge and skills gained to issues and situations connected to their own world. 
It is essential that teachers emphasize that the arts have a profound effect not only on our society but on students’ everyday lives and their community. In all arts courses, consideration should be given to including regular visits to and from guest artists with diverse backgrounds and experiences, as well as field studies that help students to connect with the arts world. Students develop a better understanding of various aspects of the study of the arts when they can see and experience actual examples of the arts they are studying. Such experiences also give them a better appreciation of the unique features of the arts communities that affect their daily lives. 
The arts courses outlined in this document have been designed for use throughout the province, and the course expectations can be adapted to reflect the local arts and cultural environment. The courses allow for constant changes in technology and take into consideration the evolving artistic global community, enabling teachers to develop lessons that are creative, dynamic, and challenging for students. The courses also provide for explicit teaching of knowledge and skills. In effective arts programs, teachers will introduce a rich variety of activities that integrate expectations from different strands.
Planning Arts Programs for Students with Special Education Needs
This is not applicable for students at The Erindale Academy. The Erindale Academy does not have any students with special needs. 
Program Considerations for English Language Learners
English language learners (students who are learning English as a second or additional language in English-language schools) bring a rich diversity of background knowledge and experience to the classroom. These students’ linguistic and cultural backgrounds not only support their learning in their new environment but also become a cultural asset in the classroom community. Teachers will find positive ways to incorporate this diversity into their instructional programs and into the classroom environment.
In a supportive learning environment, most students will develop oral language proficiency quite quickly. Teachers can sometimes be misled by the high degree of oral proficiency demonstrated by many English language learners in their use of everyday English and may mistakenly conclude that these students are equally proficient in their use of academic English. Most English language learners who have developed oral proficiency in everyday English will nevertheless require instructional scaffolding to meet curriculum expectations. Research has shown that it takes five to seven years for most English language learners to catch up to their English-speaking peers in their ability to use English for academic purposes.
Teachers must adapt the instructional program in order to facilitate the success of these students in their classrooms. Appropriate adaptations include: 
· modification of some or all of the subject expectations so that they are challenging but attainable for  the learner at his or her present level of English proficiency, given the necessary support from the teacher; 
· use of a variety of instructional strategies (e.g., extensive use of visual cues, graphic organizers, and scaffolding; previewing of textbooks; pre-teaching of key vocabulary; peer tutoring; strategic use of students’ first languages); 
· use of a variety of learning resources (e.g., visual material, simplified text, bilingual dictionaries, and materials that reflect cultural diversity); use of assessment accommodations (e.g., granting of extra time; use of oral interviews, demonstrations or visual representations, or tasks requiring completion of graphic organizers or cloze sentences instead of essay questions and other assessment tasks that depend heavily on proficiency in English).


Environmental Education and the Arts
Ontario’s education system will prepare students with the knowledge, skills, perspectives, and practices they need to be environmentally responsible citizens. Students will understand our fundamental connections to each other and to the world around us through our relationship to food, water, energy, air, and land, and our interaction with all living things. The education system will provide opportunities within the classroom and the community for students to engage in actions that deepen this understanding.
There are many opportunities to integrate environmental education into the teaching of the arts. Nature often provides an inspirational starting point for creativity in both representational and more abstract art forms. Indeed, a sense of connection to the immediate environment and the natural world is frequently reflected in the arts – from Paleolithic cave paintings of animals and traditional dances and performances that evoke aspects of nature to landscape painting and Impressionist music. To facilitate these connections, arts teachers are encouraged to take students out of the classroom and into the world beyond the school to help students observe, explore, and investigate nature, and to design activities that allow students to integrate natural materials into their creative works. Performances and installations that take place in the natural environment can also provide students with unique insights into environmental issues, as well as stimulate creative opportunities. 
The arts can also be powerful forms of expression for students to use to explore and articulate the social and political impact of issues related to the environment. Art works can also be used to advocate protection of and respect for the environment. As well, the actual use of arts materials can be related to environmental education. Many safety guidelines are followed to reduce harmful effects arising from the interaction of potentially hazardous substances with the environment. As students learn about the safe handling and disposal of substances used in the arts, they have opportunities to explore how everyday human interactions with the environment can have significant consequences.
Healthy Relationships and the Arts
Every student is entitled to learn in a safe, caring environment, free from violence and harassment. Research has shown that students learn and achieve better in such environments. A safe and supportive social environment in a school is founded on healthy relationships – the relationships between students, between students and adults, and between adults. Healthy relationships are based on respect, caring, empathy, trust, and dignity, and thrive in an environment in which diversity is honoured and accepted. Healthy relationships do not tolerate abusive, controlling, violent, harassing, or inappropriate behaviours. To experience themselves as valued and connected members of an inclusive social environment, students need to be involved in healthy relationships with their peers, teachers, and other members of the school community.
Skills in building healthy relationships are developed as part of the arts curriculum. They help students to appreciate the value of each others’ contribution and to support each other in these experiences. The Foundations strand in each arts course includes expectations on etiquette and ethical practices related to the discipline to encourage respect, trust, and honesty. 
Equity and Inclusive Education in the Arts Program
The Ontario equity and inclusive education strategy focuses on respecting diversity, promoting inclusive education, and identifying and eliminating discriminatory biases, systemic barriers, and power dynamics that limit the ability of students to learn, grow, and contribute to society. Antidiscrimination education continues to be an important and integral component of the strategy.
In an environment based on the principles of inclusive education, all students, parents, caregivers, and other members of the school community – regardless of ancestry, culture, ethnicity, sex, physical or intellectual ability, race, religion, gender identity, sexual orientation, socio-economic status, or other similar factors – are welcomed, included, treated fairly, and respected. Diversity is valued, and all members of the school community feel safe, comfortable, and accepted. Every student is supported and inspired to succeed in a culture of high expectations for learning. In an inclusive education system, all students see themselves reflected in the curriculum, their physical surroundings, and the broader environment, so that they can feel engaged in and empowered by their learning experiences.
Teachers can give students a variety of opportunities to learn about diversity and diverse perspectives. By drawing attention to the contributions of women, the perspectives of various ethnocultural, religious, and racial communities, and the beliefs and practices of First Nation, Métis, and Inuit peoples, they enable students from a wide range of backgrounds to see themselves reflected in the curriculum. It is essential that learning activities and materials used to support the curriculum reflect the diversity of Ontario society. In addition, teachers should differentiate instruction and assessment strategies to take into account the background and experiences, as well as the interests, aptitudes, and learning needs of all students.
In an inclusive arts program, learning resources and art work presented for analysis reflect the broad range of both female and male students’ interests, backgrounds, cultures, and experiences. Teachers routinely use materials that reflect the diversity of Canadian and world cultures, including those of contemporary First Nation, Métis, and Inuit peoples, and ensure that students have access to such material. At the same time, the creation of various forms of art, inspired by styles from diverse cultures, provides opportunities for students to explore issues relating to their identity.
Students should be made aware of the historical, cultural, and political contexts of both the traditional and non-traditional gender and social roles represented in the material they are studying. Attention should be drawn to the ways in which minority groups are represented. In visual arts, for instance, examples can be taken from traditional art forms and crafts, which in the past were largely the purview of women, as well as from fine arts. In music, male and female students should be encouraged to play instruments of their choice without facing gender bias. In dance, opportunities to explore non-stereotypical social roles in dance forms should be provided. The dramatic arts provide opportunities for teachers and students to examine the work of Aboriginal storytellers and playwrights and those from other minority groups.
The arts give both students and teachers a unique way to explore positive ways of dealing with the social and emotional impact of various forms of discrimination, such as racism, sexism, homophobia, and religious intolerance, as well as the effects of bullying, harassment, and other expressions of violence and hatred. Teachers can help students link the understanding they gain in this regard to messages conveyed through the school’s antibullying and violence-prevention programs. 
Participation in the arts can also benefit students who have not had educational or economic advantages. By being actively engaged in arts activities, students become motivated and can develop the ability to be persistent in tasks; through their successes, they develop self-confidence. In addition, participation in the arts gives them opportunities to develop social skills, such as skills in conflict resolution, self-control, and collaboration, as well as social tolerance and empathy. They can also learn to take creative risks in a safe environment.
Multiple Literacies in the Arts
Literacies in the arts are developed as students learn in, through, and about different art forms within the arts disciplines and as they learn to use the “languages” of these disciplines to communicate and to interpret meaning. There are many ways of knowing and of communicating what we know and understand, and the arts provide multiple avenues for expression. These include the visual (e.g., still and animated images, layout, design, hypermedia, three-dimensional forms), oral (e.g., timbre and tone of voice), gestural (e.g., body language, kinesthetic movement), and aural (e.g., music, sound effects) – in fact, anything that can be “read”, whether it uses print or other symbol systems to communicate. Visual, auditory, or kinesthetic signs and symbols are used by artists, choreographers, composers, dancers, dramatists, and musicians as part of the language of their discipline. 
Because the arts offer various ways of knowing and different forms of communication, they provide students with relevant options for developing and representing their understanding. Education in arts programs is relevant to learning in all disciplines because it offers students different means of expression while strengthening linguistic literacy, and it offers teachers various ways of differentiating instruction and engaging students in learning. In addition, since art forms, genres, styles, and techniques are rooted in a cultural context, students have an opportunity to develop an understanding of the meaning of the artistic languages used in art forms from various cultures by studying art forms in their cultural context. 
The various arts disciplines are therefore a vital component of literacy education. The arts disciplines promote literacies that contribute to students’ ability to explore, negotiate, communicate, interpret, and make sense of the changing realities of contemporary culture, technology, and society. Since technological advances continue to develop at an unprecedented rate, educators should promote the learning of multiple literacies as crucial to living successfully in an age in which communication and change have so much importance. Education in the arts prepares students not only to adapt to change but also to be active participants in bringing about change.
Literacy, Mathematical Literacy, and Inquiry/Research Skills
 Literacy, mathematical literacy, and inquiry/research skills are critical to students’ success in all subjects of the curriculum and in all areas of their lives. Many of the activities and tasks that students undertake in the arts curriculum involve the literacy skills relating to oral, written, and visual communication. For example, students use language to record their observations, to describe their critical analyses in both informal and formal contexts, and to present their findings in presentations and reports in oral, written, graphic, and multimedia forms. Understanding in the arts requires the use and understanding of specialized terminology. In all arts courses, students are required to use appropriate and correct terminology, and are encouraged to use language with care and precision in order to communicate effectively. 
The arts program also builds on, reinforces, and enhances mathematical literacy. For example, clear, concise communication often involves the use of diagrams, charts, tables, and graphs, and many components of the arts curriculum emphasize students’ ability to interpret and use symbols and graphic texts. In addition, mathematical equations can be used in such activities as developing architectural drawings to scale – for example, drawings showing the design and construction of a model of a Roman-style column. Links can also be made between mathematical reasoning and musical composition. Inquiry and research are at the heart of learning in all subject areas. In arts courses, students are encouraged to develop their ability to ask questions and to explore a variety of possible answers to those questions. As they advance through the grades, they acquire the skills to locate relevant information from a variety of sources, such as books, periodicals, dictionaries, encyclopedias, interviews, videos, and the Internet. The questioning they practised in the early grades becomes more sophisticated as they learn that all sources of information have a particular point of view and that the recipient of the information has a responsibility to evaluate it, determine its validity and relevance, and use it in appropriate ways. The ability to locate, question, and validate information allows a student to become an independent, lifelong learner.


Critical Thinking and Critical Literacy in the Arts
Students use critical thinking skills in the arts when they assess, analyse, and/or evaluate the impact of something and when they form an opinion about something and support that opinion with a rationale. In order to think critically, students need to examine the opinions and values of others, detect bias, look for implied meaning, and use the information gathered to form a personal opinion or stance, or a personal plan of action with regard to making a difference.  
As they work to achieve the arts expectations, students frequently need to identify the possible implications of choices. As they gather information from a variety of sources, they need to be able to interpret what they are listening to, reading, or viewing; to look for instances of bias; and to determine why that source might express that particular bias. 
In developing critical thinking skills in the arts, students must ask good questions to interpret information, detect bias, and consider the values and perspectives of a variety of groups and individuals.
In the arts, students who are critically literate are able, for example, to actively analyse art works and other texts and determine potential motives and underlying messages. They are able to determine what biases might be contained in an art work and why that might be, how the content of the art work was determined and by whom, and whose perspectives might have been left out and why. Students would then be equipped to produce their own interpretation of the work and their own opinion on its message or the issue it addresses. Opportunities should be provided for students to engage in a critical discussion of “texts”, which can include television programs, movies, web pages, advertising, music, gestures, oral texts, visual art works, media arts installations, and other means of expression. This discussion empowers students to understand the impact intended by the creator of the text on members of society. Language and communication are never neutral: they are used to inform, entertain, persuade, and manipulate.
The Role of the School Library in the Arts Program 
The school library program can help to build and transform students’ knowledge to support lifelong learning in our information- and knowledge-based society. The school library program supports student success across the arts curriculum by encouraging students to read widely, teaching them to examine and read many forms of text for understanding and enjoyment, and helping them to improve their research skills and to use information gathered through research effectively. 


The school library program enables students to: 
· develop a love of reading for learning and for pleasure; 
· develop a critical appreciation of works of art; 
· acquire an understanding of the richness and diversity of artistic and informational texts produced in Canada and around the world; 
· obtain access to programs, resources, and integrated technologies that support all curriculum areas; 
· understand and value the role of public library systems as a resource for lifelong learning. 
The school library program plays a key role in the development of information literacy and research skills. In collaboration with classroom or content-area teachers, teacher librarians design, teach, and provide students with authentic information and research tasks that foster learning, including the ability to: 
· access, select, gather, process, critically evaluate, create, and communicate information; 
· use the information obtained to explore and investigate issues, solve problems, make decisions, build knowledge, create personal meaning, and enrich their lives; 
· communicate their findings for different audiences, using a variety of formats and technologies; 
· use information and research with understanding, responsibility, and imagination.
The Role of Information and Communications Technology in the Arts Program
Information and communications technologies (ICT) provide a range of tools that can significantly extend and enrich teachers’ instructional strategies and support student learning. ICT tools include multimedia resources, databases, Internet websites, digital cameras, and word-processing programs. Tools such as these can help students to collect, organize, and sort the data they gather and to write, edit, and present reports on their findings. ICT can also be used to connect students to other schools, at home and abroad, and to bring the global community into the local classroom. 
Whenever appropriate, students should be encouraged to use ICT to support and communicate their learning. For example, students working individually or in groups can use computer technology and/or Internet websites to gain access to museums, galleries, and archives in Canada and around the world. They can also use portable storage devices to store information, as well as CD-ROM and DVD technologies and digital cameras and projectors to organize and present the results of their research and creative endeavours to their classmates and others. 
Although the Internet is a powerful learning tool, there are potential risks attached to its use. All students must be made aware of issues of Internet privacy, safety, and responsible use, as well as of the potential for abuse of this technology, particularly when it is used to promote hatred. 
ICT tools are also useful for teachers in their teaching practice, both for whole-class instruction and for the design of curriculum units that contain varied approaches to learning to meet diverse student needs. A number of educational software programs to support the arts are licensed through the ministry and are listed on www.osapac.org  under the Software/Resource Search link.
The Ontario Skills Passport and Essential Skills 
Teachers planning programs in the arts need to be aware of the purpose and benefits of the Ontario Skills Passport (OSP). The OSP is a bilingual web-based resource that enhances the relevance of classroom learning for students and strengthens school–work connections. The OSP provides clear descriptions of Essential Skills such as Reading Text, Writing, Computer Use, Measurement and Calculation, and Problem Solving and includes an extensive database of occupation-specific workplace tasks that illustrate how workers use these skills on the job. The Essential Skills are transferable, in that they are used in virtually all occupations. The OSP also includes descriptions of important work habits, such as working safely, being reliable, and providing excellent customer service. The OSP is designed to help employers assess and record students’ demonstration of these skills and work habits during their cooperative education placements. Students can use the OSP to assess, practise, and build their Essential Skills and work habits and transfer them to a job or further education or training. 
The skills described in the OSP are the Essential Skills that the Government of Canada and other national and international agencies have identified and validated, through extensive research, as the skills needed for work, learning, and life. These Essential Skills provide the foundation for learning all other skills and enable people to evolve with their jobs and adapt to workplace change. For further information on the OSP and the Essential Skills, visit http://skills.edu.gov.on.ca.
Career Education
Expectations in the arts program include many opportunities for students to apply their skills to work-related situations, to explore educational and career options, and to become self-directed learners. Arts education can provide students with knowledge and a range of communication skills that are valued in various kinds of employment both in the arts themselves and in marketing and public relations, tourism and hospitality, teaching, and law. Teachers can help students to identify ways in which their involvement in the arts enhances their suitability for a wide range of occupations. 
Cooperative Education and Other Forms of Experiential Learning
This is not applicable since The Erindale Academy does not offer cooperative education and other forms of experiential learning.


Planning Program Pathways and Programs Leading To a Specialist High Skills Major
This is not applicable since The Erindale Academy does not offer programs leading to a specialist high skills major.
Health and Safety in the Arts Program
As part of every course, students must be made aware that health and safety are everyone’s responsibility – at home, at school, and in the workplace. Students must be able to demonstrate knowledge of the equipment being used and the procedures necessary for its safe use. In planning learning activities to help students achieve the arts curriculum expectations, teachers need to ensure that students have opportunities to consider health and safety issues. In the visual arts studio, for example, use of various liquids that may contain toxic properties must be carefully monitored, and such materials must be securely stored when not in use. Appropriate routines need to be in place in the dance and drama studio to help students avoid physical injury as a result of carelessness or lack of proper warm-up. Teachers should ensure that students feel comfortable emotionally and psychologically. For example, they should discuss emotional roles in drama with the students; encourage sensitivity to others’ cultural values; and encourage students to be aware of the personal space of others, emphasizing that touching required for a dance or drama activity needs to be respectful.
Health and safety issues not usually associated with arts education may be important when the learning involves fieldwork. Out-of-school fieldwork can provide an exciting and authentic dimension to students’ learning experiences. Teachers must preview and plan these activities carefully to protect students’ health and safety.
Ethics in the Arts Program
The arts provide students with real-life situations that require them to develop an understanding of ethical issues, such as intellectual ownership and use of copyright material. In a technological world in which it is very easy to copy and use various kinds of materials, students must become aware of the ethical issues concerning, for example, reproducing visual images, copying aspects of someone else’s style, and incorporating soundtracks in their own works. Distinctions must be made between being inspired by others’ works in the arts and reproducing others’ works or aspects of them as they create their own works.
RESOURCES
In Ontario, drama teachers have many resources available to them.  Internet access has opened up the art world for educators.  Periodicals, books, newspapers, and business partnerships can often be found to enhance resource lists.  


THE ACHIEVEMENT CHART FOR THE ARTS: GRADES 9–12
	Category
	50-59%  (Level 1)
	60-69%  (Level 2)
	70-79%  (Level 3)
	80-100%  (Level 4)

	Knowledge/ Understanding)
	The student:

	knowledge of facts and terms 
	demonstrates limited knowledge of facts and terms 
	demonstrates some knowledge of facts and terms 
	demonstrates considerable knowledge of facts and terms 
	demonstrates thorough knowledge of facts and terms 

	understanding of concepts, elements, principles, and theories 
	demonstrates limited understanding of concepts, elements, principles, and theories 
	demonstrates some understanding of concepts, elements, principles, and theories 
	demonstrates considerable understanding of concepts, elements, principles, and theories 
	demonstrates thorough and insightful understanding of concepts, elements, principles, and theories 

	understanding of relationships between concepts 
	demonstrates limited understanding of relationships between concepts 
	demonstrates some understanding of relationships between concepts 
	demonstrates considerable understanding of relationships between concepts 
	demonstrates thorough and insightful understanding of relationships between concepts 

	Thinking/ Inquiry
	The student:

	critical analysis (e.g., analysing aesthetic components) 
	uses critical analysis with limited clarity and effectiveness 
	uses critical analysis with moderate clarity and effectiveness 
	uses critical analysis with considerable clarity and effectiveness 
	uses critical analysis with a high degree of clarity and effectiveness 

	creative thinking skills (e.g., fluency, flexibility, divergent thinking) 
	uses creative thinking skills with limited effectiveness 
	uses creative thinking skills with moderate effectiveness 
	uses creative thinking skills with considerable effectiveness 
	uses creative thinking skills with a high degree of effectiveness 

	making connections (e.g., between the arts and personal experiences, among the arts, and between the arts and the world outside the school) 
	makes connections with limited effectiveness 
	makes connections with moderate effectiveness 
	makes connections with considerable effectiveness 
	makes connections with a high degree of effectiveness 

	Communication
	The student:

	communication and expression of ideas and information for different audiences and purposes 
	communicates and expresses ideas and information for different audiences and purposes with limited clarity 
	communicates and expresses ideas and information for different audiences and purposes with moderate clarity 
	communicates and expresses ideas and information for different audiences and purposes with considerable clarity 
	communicates and expresses ideas and information for different audiences and purposes with a high degree of clarity 

	use of artistic language and symbols 
	uses artistic language and symbols with limited accuracy and effectiveness 
	uses artistic language and symbols with some accuracy and effectiveness 
	uses artistic language and symbols with considerable accuracy and effectiveness 
	uses artistic language and symbols with a high degree of accuracy and effectiveness 

	use of various forms of communication relevant to the subject (e.g., in dramatic arts: choral speaking, writing in role, reviews) 
	demonstrates limited command of the various forms 
	demonstrates moderate command of the various forms 
	demonstrates considerable command of the various forms 
	demonstrates extensive command of the various forms 

	Creation (Application)
	The student:

	application of knowledge and skills in familiar contexts 
	uses knowledge and skills in familiar contexts with limited effectiveness 
	uses knowledge and skills in familiar contexts with moderate effectiveness 
	uses knowledge and skills in familiar contexts with considerable effectiveness 
	uses knowledge and skills in familiar contexts with a high degree of effectiveness 

	transfer of knowledge and skills to new contexts 
	transfers knowledge and skills to new contexts with limited effectiveness 
	transfers knowledge and skills to new contexts with moderate effectiveness 
	transfers knowledge and skills to new contexts with considerable effectiveness 
	transfers knowledge and skills to new contexts with a high degree of effectiveness 

	use of equipment, materials, and technology 
	uses equipment, materials, and technology safely and correctly only with supervision 
	uses equipment, materials, and technology safely and correctly with some supervision 
	uses equipment, materials, and technology safely and correctly 
	demonstrates and promotes the safe and correct use of equipment, materials, and technology 

	application of the creative process (e.g., striving for originality, exploring alternative approaches) 
	applies the creative process with limited effectiveness 
	applies the creative process with some effectiveness 
	applies the creative process with considerable effectiveness 
	applies the creative process with a high degree of effectiveness, and with confidence 
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