ADA2O EXPECTATIONS CHECKLIST
	A. CREATING AND PRESENTING 

	OVERALL EXPECTATIONS 
By the end of this course, students will: 

	
	A1. The Creative Process: use the creative process and a variety of sources and forms, both individually and collaboratively, to design and develop drama works; 

	
	A2. Elements and Conventions: use the elements and conventions of drama effectively in creating individual and ensemble drama works, including works based on a variety of sources; 

	
	A3. Presentation Techniques and Technologies: use a variety of presentation techniques and technological tools to enhance the impact of drama works and communicate for specific audiences and purposes. 

	SPECIFIC EXPECTATIONS 

	A1. The Creative Process 
By the end of this course, students will: 

	
	A1.1 develop interpretations of issues from contemporary or historical sources (e.g., photographs, videos, music, newspaper/magazine articles, an eyewitness account of a historical event) as the basis for drama Teacher prompt: “How would you interpret the situation of the people in the photograph? What words and actions could you use to dramatize what they seem to be going through?” 

	
	A1.2 select and use appropriate forms to present identified issues from a variety of perspectives (e.g., use a radio play, improvisation, or series of tableaux to present two opposing views about a political, social, or environmental issue) Teacher prompts: “Whose point of view do you want to represent? What drama forms would help communicate the different perspectives most clearly?” “What effect could you create by alternating the different forms and points of view throughout the scene? What are some other ways you could highlight the contrast between these perspectives?” 

	
	A1.3 use role play and characterization to explore personal and social issues (e.g., with a partner, create or assume a role that explores an issue such as bullying; create a scenario that reveals details about a character’s motivation) Teacher prompt: “How could playing a character who is quite different from yourself influence your perspective on this issue?” 

	A2. Elements and Conventions 
By the end of this course, students will: 

	
	A2.1 select and combine the elements of drama to achieve a variety of purposes in ensemble presentations (e.g., use the elements of character, time, and place in a drama about making a difficult choice; use the elements of time and place to clarify the focus in a drama about a historical event) Teacher prompts: “How could you use the character’s indecision to create dramatic suspense in this scene?” “Would a flashback be a good way to explain the character’s response to the crisis?” “How could you use setting to emphasize the different viewpoints of men and women in this period?” 

	
	A2.2 use a variety of conventions to create a distinct voice that reflects a particular global, social, or personal perspective (e.g., use voices in the head, role on the wall, and hot seating to create a complex character from another region or country) Teacher prompt: “From whose perspective will this story be told? What factors in this character’s life have most influenced his or her point of view? What kinds of speech patterns could you use to show the character’s response to adversity?” 

	A3. Presentation Techniques and Technologies 
By the end of this course, students will: 

	
	A3.1 identify and use a variety of techniques to influence the audience in specific ways (e.g., have actors enter the performance space from the audience to increase audience connection to the drama; use blocking to focus audience attention on key characters or relationships between characters) Teacher prompt: “How could you position the actors to ensure that this character’s silent stage business can be clearly seen by the audience?” 

	
	A3.2 use a variety of voice and movement techniques to support the creation of character or atmosphere during rehearsal (e.g., use voice and movement to suggest an airport, circus, or factory environment) Teacher prompt: “What techniques could you use to create this environment using only the actors’ voices?” 

	
	A3.3 use a variety of technological tools (e.g., light, sound, set design, props, models) to enhance the impact of drama works Teacher prompts: “What are some ways we can use technological tools such as sound and lighting to heighten impact?” “How could you use sound to suggest a natural setting such as a forest or a rocky ocean shore?” 

	B. REFLECTING, RESPONDING, AND ANALYSING 

	OVERALL EXPECTATIONS
By the end of this course, students will: 

	
	B1. The Critical Analysis Process: use the critical analysis process to reflect on and evaluate their own and others’ drama works and activities; 

	
	B2. Drama and Society: demonstrate an understanding of how societies present and past use or have used drama, and of how creating and viewing drama can benefit individuals, groups, and communities; 

	
	B3. Connections Beyond the Classroom: identify knowledge and skills they have acquired through drama activities and ways in which they can apply this learning in personal, social, and career contexts. 

	SPECIFIC EXPECTATIONS 

	B1. The Critical Analysis Process 
By the end of this course, students will: 

	
	B1.1 use the critical analysis process before and during drama projects to identify and assess individual and peer roles and responsibilities in producing drama works (e.g., identify and assess the contribution of leadership and supporting roles, group dynamics, and cooperative problem solving to their process of creating drama works) Teacher prompt: “What role did you play when planning your group presentation? How could you improve your effectiveness in this role?” 

	
	B1.2 analyse a variety of drama works to compare and assess how they explore universal themes and issues (e.g., compare and contrast the handling of similar themes in dramatizations of folk tales, myths, legends, personal stories, and/or Aboriginal tales) Teacher prompt: “Which drama on this theme do you prefer? Why? What are some advantages or disadvantages of taking a comic or a serious approach to this theme?” 

	
	B1.3 identify aesthetic and technical aspects of drama works and explain how they help achieve specific dramatic purposes (e.g., write theatre or film reviews assessing whether the lighting, sound, set design, and costumes of a drama are used effectively to illustrate the intended message) Teacher prompts: “How were staging and blocking used to help communicate information about the characters? Did they contribute to an effective presentation?” “What technical aspects of the production had impact in the presentation?” 

	B2. Drama and Society 
By the end of this course, students will: 

	
	B2.1 identify different types of drama and explain their function in diverse communities and cultures from the past and present (e.g., the function of television, film, or video game dramas with predictable plot lines and stock or stereotypical characters in today’s society; the function of theatre in ancient Greece, liturgical drama in medieval Europe, Shakespearean drama in Elizabethan England, and/or “social problem” dramas today) Teacher prompts: “What common roles do we see in theatre, television, and other media sources? Why do some character archetypes, such as the villain or hero, endure?” “How was choral speaking used in drama in ancient Greece? How is it used in festivals today? How does this current use reflect our sense of community?”

	
	B2.2 explain how dramatic exploration helps develop awareness of different roles and identities people have in society (e.g., explain what they learned through role playing characters from different socio-economic groups) Teacher prompts: “How does it feel to take on the role of someone with a low or high status?” “How has your involvement in representing stories and legends through drama changed the way in which you understand yourself and the world? How has the experience of ‘living through’ another’s reality in your imagination affected your view of the world?” 

	
	B2.3 describe ways in which different types of dramatic exploration and drama presentations contribute to the school and broader community (e.g., list school productions, community theatre, professional theatre, street theatre, children’s theatre, or school-spirit assemblies they have attended, and describe how they and the audience benefited from the experience) Teacher prompts: “What is the purpose of a Remembrance Day assembly?” “What are the benefits of coming together as a school to celebrate or commemorate important events?” 

	
	B2.4 identify ways in which dramatic exploration contributes to their understanding of diverse cultures and traditions (e.g., identify insights they gained through exploring the role of ritual in Greek theatre and/or Aboriginal ceremonies) Teacher prompt: “What kinds of personal, social, and/or religious rituals or ceremonies have been depicted in dramas you have viewed or presented? How do they resemble or differ from rituals or ceremonies that are part of your culture?” 

	B3. Connections Beyond the Classroom 
By the end of this course, students will: 

	
	B3.1 identify and describe skills, attitudes, and strategies they used in collaborative drama activities (e.g., brainstorming, active listening, and cooperative problem-solving skills; strategies for sharing responsibility through collaborative team roles) Teacher prompt: “What skills or strategies did you use to negotiate in your group? How did the strategies help you solve problems during the rehearsal process?” 

	
	B3.2 identify skills they have developed through drama activities and explain how they can be useful in work and other social contexts (e.g., explain in a journal how their brainstorming and negotiation skills support teamwork in a variety of contexts) Teacher prompt: “When do you have to work as a team member in other areas of your life? What skills do you need to be part of a team?” 

	
	B3.3 identify connections between their learning in drama and possible employment opportunities in the broader educational and arts sectors (e.g., production and/or performance roles in community theatre, television/radio broadcasting, filmmaking) Teacher prompt: “How could you go about gaining experience if you were interested in working in television? What skills might you need to be successful in that field?” 

	C. FOUNDATIONS 

	OVERALL EXPECTATIONS 
By the end of this course, students will: 

	
	C1. Concepts and Terminology: demonstrate an understanding of the nature and functions of drama forms, elements, conventions, and techniques, including the correct terminology for the various components; 

	
	C2. Contexts and Influences: demonstrate an understanding of the origins and development of drama and theatre arts and their influence on past and present societies; 

	
	C3. Responsible Practices: demonstrate an understanding of safe, ethical, and responsible personal and interpersonal practices in drama activities. 

	SPECIFIC EXPECTATIONS 

	C1. Concepts and Terminology 
By the end of this course, students will: 

	
	C1.1 identify the drama forms, elements, conventions, and techniques used in their own and others’ drama works, and explain how the various components are used, or can be used, to achieve specific effects, with a focus on ensemble drama works (e.g., how a comic drama form can be used to convey a serious message, how setting and time period can be used to sharpen the focus on a moral dilemma, how characters can be used to vary the mood within a drama) Teacher prompt: “Why might you sometimes include comic characters and scenes in a serious play?” 

	
	C1.2 demonstrate an understanding of and use correct terminology to refer to the forms, elements, conventions, and techniques of drama, with a focus on ensemble drama works (e.g., chorus, protagonist, ingénue, supporting role, act, scene, climax, resolution, improvisation, mask, freeze-frame image) Teacher prompts: “What do we mean when we refer to the ‘protagonist’ in a drama?” “What is the difference between the ‘climax’ and the ‘resolution’ of a play?” 

	
	C1.3 demonstrate an understanding of production roles, practices, and terminology when planning and presenting drama works (e.g., set design, costume design, lighting plot, light cue sheet, sound cue sheet, prompt book, set sketch, set model) Teacher prompt: “Why is it important to map out the lighting cues for a performance? How will you make this simple and straightforward for your lighting operator?” 

	C2. Contexts and Influences 
By the end of this course, students will: 

	
	C2.1 identify ways in which dramatic expression and performance reflect communities and cultures, past and present (e.g., the prominence of socially and/or politically powerful characters in the drama of pre-industrial societies; the use of boy actors for female roles in Shakespearean theatre; the emphasis on religious themes in the drama of many cultures in different eras) Teacher prompt: “What are some ways in which the love story in Romeo and Juliet has been changed in West Side Story to fit a modern context?” 

	
	C2.2 describe how drama is used for various purposes in a range of social contexts (e.g., to express or celebrate group or community sentiments or values in street theatre or parades; to mark important historical or religious anniversaries of a country or culture; to raise awareness of social, environmental, and political issues; to explore personal relationships or social arrangements) Teacher prompts: “Where do we see dramatic expression in everyday life?” “How does drama help us to communicate with each other, or spread awareness of an issue?” 

	C3. Responsible Practices
By the end of this course, students will: 

	
	C3.1 identify and follow safe and ethical practices in drama activities (e.g., exhibit safe use of sound and lighting boards; follow procedures for the environmentally responsible use of materials and energy; prepare an individual or group seminar report on the nature and purpose of one or more of the following: copyright protection, royalties, public domain, intellectual property rights) Teacher prompts: “What can we do to ensure that we are working safely in a theatre space?” “How do you determine whether a play you want to produce is protected by copyright law?” 

	
	C3.2 identify and apply the skills and attitudes needed to perform various tasks and responsibilities in producing drama works (e.g., use active listening and cooperative problem-solving skills; practise punctuality; use tact in suggesting changes and improvements; demonstrate willingness to accept criticism and build consensus) Teacher prompt: “What are your obligations to the group? What can you do to help the team succeed?” 

	
	C3.3 demonstrate an understanding of theatre and audience etiquette, in both classroom and formal performance contexts (e.g., as a performer: show willingness to take direction and behave appropriately towards other actors; as a viewer: demonstrate respect for performers and other audience members by paying attention, not interrupting or talking, and applauding when appropriate) Teacher prompts: “What are the characteristics of a good audience member?” “Why does theatre management ask the audience to turn off cell phones during a performance?”



